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INTRODUCTION


The multi-variable and multi-side change process lived in 21. Century has concentrated its effect and pressure on businesses so much that afford of the economics-politics on theory generation experiences difficulty for catching this change. In general, as a laboratory or a plant, businesses pioneer theoretical studies and alternately new models and experiences constituted by these theories take former practice’s place. It is always discussible that how shallow short-term observations are in order to tell us which applications are better and positive-resulted for business. In a wide time-interval, laissez-faire economy, theory-model-application and interpretation stages constitute a determined synergy in a circular permutation.

Economical improvements all over the world use to generate significant shifts in businesses’ genetic codes (focus on customer, technological change, change in product structure, change in production process, change in human resources, change in cultural structure, etc.). This change process at businesses was transformed into ecological sustainable development (ESD).

ESD is global in scope and multi-national companies have adapted this perspective in principle. Universities also have to act local but think global. One way in order to take step in this manner is to gather powers in local, regional, national and international levels as networks and coalitions. In developed Western, the effort should be to create value by information-intense sector in place of a competitive strategy based on low wage costs.


European commission determined a European approach which is important for the future of work organization in Partnership a New Organization of Work, green paper. This approach is the frame of new employment policies which is applied by all member governments. Businesses need to improve new relations not only with each others and also with education institutions. The European work and technology consortium came together with partnership of 10 countries and started the studies of series national research associations to develop a new political generation which is based on successful practices. To give priority to employment matters means new European directives and national policies. Especially qualified work force employment and training have a critic priority in this policy.

In accordance with this purpose, this study consists of three parts. In the first part, accounting training higher education associations’ assets and core competencies in developed countries will be introduced. In the second part, the situation of accounting training higher education associations in Turkey and what they owe will be displayed. In the third part, assets and core competencies displayed in the first and second parts will be compared and strength and weaknesses will be established and the strategies in order to improve sustainable core competencies of accounting training higher education associations in Turkey will be introduced.
I.
ACCOUNTING EDUCATION IN DEVELOPED COUNTRIES

Competition, freedom, quality, knowledge, coordination and integration arguments place in the center of change and transformation process of the world.
 In recent years, by increase of natural environment conscious, ecologically sustainable improvement (ESI) has been added to these basic arguments. The purpose of ESI is to produce permanent and safety solution proposals that will minimize the damage of environment conditions and social instabilities. ESI identifies a process which is based on interaction between biological and source system, economic and social system.
 Organizational improvement and natural source system are dimensions of ESI. These facts should be taken into account together. In order to achieve it, educational institutions play significant role. Education institutions, especially higher education institutions, have to transform its limited role which was to create “intellectual capital” and extend it to create “social capital”. Because, “social capital” requires to protect natural environment while increasing quality of life. The presence of social capital depends on: i) the integration of life area with natural environment and ii) the existence of democratic process. This indicates that today’s education paradigm is “ecological”. Depending on the change of economics by time, the paradigms of education institutions have changed. The paradigms include:

· Traditional paradigm

· Organizational and life-span learning paradigm

· The paradigm of education institution’s company

· University paradigm unique to company.


When traditional paradigm is analyzed, it is understood that curriculum is determined by educational institution, it’s financed by the government, and employer just makes the payment in an indirect way.


In organizational and life-span learning paradigm, curriculum is determined by education institution and industry together or the industry determines the need, and education institution approves it. The education is in the responsibility of the education institution.

Education institution paradigm unique to the company is flexible and sensible enough to various learning and rapidly changing needs of the manpower.

All tangible and intangible elements that education institutions use in the production process of output are called “assets”. The capacity of using these assets in coordination and realizing an activity suitable to its purpose defines the institution’s “ability”.

Table 1: Education Institution’s Assets, Abilities and Core Competencies
	     Assets      (
	       Abilities  (
	Core Competencies   ( 
	Sustainable Core Competencies

	Tangible Assets
	Intangible Assets
	Ability to Utilize Assets
	Core Competencies
	Sustainable Core Competencies

	· Lands
· Buildings
· Machines
· Laboratories
· Supplies
· Fixtures
· Financial Assets
· Infrastructure
· Quantitative

    Manpower
    (Instructor / 

    Administrative      

    Personnel)

· Financial Assets
· Administration

    Structure
· Programs
· Support Services
    Etc.
	· Knowledge and

    Experience
· The Image in

    Community
· Corporation

    Identity
· Respectability and

    Reliability
· Inventions
· Contributions to the

    Society
· Contributions to the         

    Foundations and              

    Institutions
· Added Value 

    Created

	· Qualitative Manpower 

    (Instructor/ 

   Administrative                                        Personnel)
· Capacity
· Workmanship

	· Valuable
· Scarce
· Inimitable
· Non-substitutable

	Compose of core competencies compatible with changing environment. 


Source: Adapted from Ülgen and Mirze, p. 118. 
 
Education institutions have important handicaps in developing sustainable core competencies. These are:
 
i. Some important parts of information data base don’t fit with industrial quality in practice 

ii. The most important part of information and technology is developed at the same time outside the education institution and an important part of this information-based expertise exists in the industry.

iii. Education system doesn’t graduate students capable of industrial abilities.

iv. The general speed of change and slowness of education institutions and generally education system for reacting to this change.

v. The situation that education institutions give importance to these information and abilities separate from organizational base that gives meaning and practicable to these data.

vi. The difference between industry and education industry demands.

vii. Education institutions’ delay and inability at responding to industrial urgent needs.    


The important handicaps at the improvement of sustainable core competencies of education institutions are also the most important handicaps of studies made in order to provide international standardization and harmonization in this area by increasing the quality of accounting education.


The main titles of International Accounting Education Standards improved by International Federation of Accountants (IFAC) in order to provide an international uniformity at accounting education are:

i. The Standards of Requirements to the Introduction to Accounting Profession Education

ii. Contents of Accounting Profession Education Programs

iii. The Standards of Professional Skills

iv. Standard of Professional Values, Ethics and Attributes

v. Standard of Application Experience Necessities

vi. Standard of Evaluating Professional Adequacy and Efficiency

vii. Standard of Life-Span Learning and Continuously Improving Professional Adequacy
1. Accounting Education in USA


The origin of the accounting education in USA goes back to the end of 19th century. In 1896, the New York state made the law of Certified Public Accountant (CPA). In 1916, the American Institute of Accountants (whose name changed as American Institute of Certified Public Accountants) published the first model bill and this bill hasn’t changed until 1980.  In 1980, National Association of State Boards of Accountancy (NASBA) published the Model Public Accountancy Act. At the same time, the Model Code of Professional Conduct which completes and harmonizes this act was published. In 1984, NASBA and AICPA coordinated and published the first common law model which was applicable partly or fully by codes. In 1992, a common work group which was composed of State Legislation Committee of AICPA and Uniform Accountancy Act Committee of NASBA. In March 1996 AICPA and NASBA established the Joint Committee which is about regulating the profession. The numbers of the Joint Committee are the leaders of both AICPA and NASBA and also the state board managers group and Certified Public Accountants Society Executives Association (CPA/SEA). The “substantial equivalent” principle of Uniform Accounting Act’s last version, published by NASBA and AICPA, aims to abolish the differences between CPAs of states. As soon as CPAs provide basic criteria, whatever their expertise field and location are, they are equal in the presence of State Accountancy Board. The criteria stated in the UAA in order to be licensed are:

i. 150 hours education per semester

ii. To be successful in the exam of Uniform CPA in addition to providing the conditions

iii. One year basic experience in the field of professional study.
Five most important values that CPAs should have are:

i. Continuous education and whole life learning

ii. Competence
iii. Integrity
iv. Accommodation to developments related to business world

v. Neutrality

Five most important skills that CPAs should have are:

i. Communication and leadership skills

ii. Strategic and critical thinking skill

iii. Focus on customers and market

iv. Commenting elementary information

v. Technological susceptibility

Five most services that CPAS should have:

i. Confidence and accuracy of information

ii. Administrative consultancy and representing the management

iii. Technology services

iv. Financial planning

v. International services


The most effective institution at these operations in USA is AICPA (American Institute of Certified Public Accountants). At the beginning of 20th century, this institution has started to accreditation in the corporations that give stock exchange education and those educate professional accounting profession staff. The reason that accreditation studies start early this much in USA is that permission of opening accounting education courses is given by not federal state but by provinces. On the other hand, it grows out of that accounting profession standards change between provinces and the qualifications of students that apply to these foundations vary so much.

Accreditation in the USA doesn’t guarantee that accounting programs have high quality. And it is also not possible to conclude that accounting programs without accreditation are poor quality. It just shows that accredited ones provide the minimum standards.


In USA, in order to be Certified Public Accountant (CPA) which has almost the same meaning with accounting profession, for instance in the beginning of 1970s, 35 of 53 provinces anticipated at least graduate education in the accounting field. By relying on the results of “Model Accounting Program” application which was prepared by AICPA in 1970s, the standards for professional accounting institutes have been developed in 1977. These standards are still valid for accounting education in USA. The standards are:

i. The program should provide an extensive education to the students in the field of accounting profession in order to develop their abilities.

ii. The program should compose of at least two years general education and three years of professional job-oriented education so that it should provide graduate degree.
iii. In two-years general education part of the program, social and technological science courses closely related to accounting should be given.
iv. In the higher level courses of the program, concepts and methods at the various fields of the accounting should be given. In the part of the program, courses about how the laws and professional institutions affect the current and future accounting applications should take place.
AICPA maintains activities through ten separate departments:

i. Auditing standards department

ii. Professional morality standards executive department

iii. Accounting and investigation services department

iv. Administration consultancy services executive department

v. Federal taxation executive department

vi. CPA firms department

vii. Quality control department

viii. International applications department

ix. Computer services department

x. Technical researches department


In 1994, AICPA stated the importance of integration in accounting education: “International subjects of accounting should take place in all sections of accounting course curriculum”.


The accreditation organization which has the widest acceptance in the field of accrediting accounting programs is the Accreditation Council of the American Assembly of Collegiate Schools of Business (AACSB) which was found in 1916.
 The criteria that this council uses are:

i. Prerequisites

ii. Educational institutions’ function and goals

iii. Students

iv. Educational resources and responsibilities

v. Scientific contributions

vi. The situation of instructors

vii. Contents of course schedules


In USA, besides AICPA, the standards of National Association of Accountants (NAA) which determines especially the subjects of introduction to the profession and education programs, Institute of Internal Auditors (IIA), American Accounting Association (AAA) and Certified Management Accountants (CMA) and American Assembly of Collegiate Schools of Business (AACSB) advise to give place to the courses of international business and accounting to the curriculum.


In USA, in addition to the education before profession entrée exam, accounting profession members have to continue to “Continuous Professional Education” (CPE) after acquiring license. The main aim of Continuous Professional Education is to provide profession members to update their knowledge by providing to trace professional improvement and amendment and to improve their professional adequacy. Like many countries, in USA, Continuous Professional Education is an application which has no rigid rules and flexible. Applicants continue to this program by their self-request and announce their participation to the relevant professional institution themselves.

2. Accounting Education in European Union

Legal arrangements of EU have been impressive in this topic. By increasing transparency, comparability and quality of the financial information of the companies, European Union is in the process of harmonization in the legal arrangement of accounting for the purpose of establishing confidence to the European capital markets. In the beginning, EU tried to harmonize current accounting arrangement in Europe countries. Nowadays, EU’s aim is to harmonize EU instructions and IAS and other international arrangements.


The 8th instruction of EU which is related to accounting profession members was accepted by EU Council of Ministers in April 1984. The instruction determines the minimum requirements for the education of profession members to be auditors. These are:

i. To have theoretical education in university or equivalent level.
ii. To have at least 3 years profession experience to apply theoretical knowledge.

iii. To achieve a proficiency test in graduate level organized by government
2.1. Accounting Education in England

The most widely and common accounting association running in England is “The Institute of Chartered Accountants in England and Wales” (ICAEW). ICAEW was established in 1880 and shows activity about accounting education and accreditation of profession staff in addition to other usual activities. Sub-committees of ICAEW are:

i. Committee of Internal and External Relationships

ii. Committee of Council Politics Financing and General Services

iii. Committee of Professional Administration

iv. Committee of Professional Development

v. Technical Committee


Especially, Committee of Professional Administration and Committee of Professional Development contribute to identify and development of profession standards and Standard Accounting Education Programs. ICAEW, ICAS (The Institute of Chartered Accountants of Scotland) and ACCA (the Association of Chartered Certified Accountants) came together and developed an “Associated Discipline Program” in 1980 in order to form and guarantee the standard of the their members’ processes. This program includes the characteristics of accounting, auditing, management and tax consultancy services. Besides, “Committee of Consulting Accounting Board” (CCAB) was established in order to provide a shared base for representation and consultancy behalf of profession. The members of this formation consist of members of institutions like “The Institute of Chartered Accountants in England and Wales”, “Institute of Certified Accountants of Scotland”, “Association of Chartered Certified Accountants” and “Institute of Management Accountants”.


Profession education in England is given by “Training Offices” and “District Training Board” (DTB) since 1983.


In 1st August 1990, as a result of UK Companies Act 1989 Judgments, Accounting Standards Board (ASB) took place of ASC in England. ASB’s members were selected form Financial Reporting Council which includes representatives from government, business world and financial environment in addition to representatives from accounting profession. ASB has adopted existent 22 SSAP which was published by ASC and has published eight Financial Reporting Standards since its establishment.


In Ireland, SSAP and FRS are published formally by “Institute of Charted Accountants in Ireland” (ICAI) with appropriate arrangements because of their legal differences. The aim of ASB and ICAI is a system of shared accounting standard for England and Ireland.


In overall the country, there are 25 “District Training Board” and carry out the duties of professional education, internship, consultancy and supervision of exams.

“District Training Boards” consist of ICAEW committees’ members and meet three times in a year. However, the institution is at the top and keeps under control everything. Except these institutions, there are also “Post Qualification Training Offices”; these offices are interested in the education of people who complete internship and are belonging to the profession.


“Training Offices” carry out the pursuit, orientation and consultancy of education programs during and after internship.
2.2. Accounting Education in France

The need for accreditation of accounting profession was expressed explicitly by the end of 18th century in this country. The agenda of “France Accountants Assembly” which met first in 15 and 16 December 1880 was to make accounting education and profession uniform. The establishment of Accounting Experts and Authorized Accounting Organization with laws in 3 April 1942 was the most important attack in order to organize accounting and to put into order accounting profession. The standards in France were affected by the establishment of Conseil Supérieur da la Comptabilité (CSC) in 1947 whose function is to make Standard Chart of Accounts adopted by private enterprises. France Standard Chart of Accounts was renewed in 11 May 1957 and took place of Conseil National de la Compatibilités. Modification studies which started in 1971 formally continued nine years and it took its last shape by modification in 1980. National Accounting Council made some modifications by taking into account economical changes.


In France, a legal and enforcing system was developed which regulates laws and rules about accounting. In 1983, all existing rules and laws were integrated with France Trade Law as accounting principles.


In France, authorized accountancy and accounting expertise professions were brought into safety by law in 31 October 1968. In this country, in order to take the certificate of accounting expertise and High-Level Accounting Certificate and in order to determine the candidate’s ability of applying gained information and morality level, 3-years internship necessity was applied. On the other hand, obtaining the certificate of accounting auditing, preparing the thesis of accounting expertise and sustaining it successfully are among the other preconditions.


France national laws were accommodated in order to fulfill the conditions about applying European Union’s Fourth Directives (Enterprises’ Financial Tables) and Seventh Directives (Consolidated Financial Tables).


United Nations Conference on Trade and Development (UNCTAD) and International Federation of Accountants (IFAC) entered into a treaty in June 2004 in order to contribute to economical developments and strengthen international financial system. In this treaty, collaboration has been decided on these subjects in order to increase the transparency and accountability in enterprises:

i. Education of accountants
ii. Corporate governance

iii. Increasing awareness about the importance of transparency and good corporate governance for sustainable economical growth

2.3. Accounting Education in Germany

In Germany, there are two types of profession institutions. These are WPK and IDW. The former one covers accountants and accounting firms and the latter covers auditors and auditing firms. Here, we will mention how accounting profession is organized and what is the way to be an accountant in Germany.


In Germany, legal auditing is performed by two profession members. These are Wirtschaftsprüfer (WP) and veidigte Buchprüfer (vBP). Audit of financial tables constitutes these two categories’ core duty.


WPK is an institution to which all accountants, WP, vBP and all the firms set up by them (WPG/BPG) depend on and which is subject to audit by state. The mission of WPK is to provide its members serve as expected from the public and in a high professional manner. In Germany, all of WP and vBP have to be a member of WPK. The institution is a member of IFAC since 1984.


In 1961, WPK was established under the public law (Körperschaft des öffentlichen Rechts) by relying on the law regulating the accounting profession (Wintschaftsprüferordnung). In order to fulfill the needs and expectations of the state and the public, WPK which is an organization established under public law is dependent on the supervision of Federal Economics and Workforce Ministry.


Auditors Observation Commission (AOC) came into effect in 1 January 2005. AOC fulfills the duty of public supervision of WPK’s activities related to legal auditors.


According to AOC, only people outside the profession are assigned to commission membership. Before the acceptance of regulations on benefits and functions of WPK members who are authorized to legal auditing service, the commission has determined the basic responsibilities of VPK as:

i. To keep the members’ consistency with professional duties and to apply discipline penalties in the case of violations,
ii. To coordinate and support the outside quality assurance systems,

iii. To coordinate and support the professional exams,

iv. The acceptance and record of WP/vPB and firms established by them,

v. To represent the profession worldwide


In order to apply to professional exam, which is a prerequisite of Eight Council Directive; it is necessary to have an adequate education and internship. A person who wants to be WP in Germany has to satisfy the education and/or professional internship conditions and record conditions. Before taking WP exam, all of the candidates have to evidence that he/she has the conditions of profession law.

i. Education Conditions


As a general rule, the candidate has to complete university education. 80% of the WPs serving today have the degree of business undergraduate. University choice is completely personal. Some universities have private courses and seminars about auditing and management fields. The information about which universities have such like courses exists in the page of professional institution.


For the degrees outside the Germany Federal Republic, their equivalence should be proven with German universities. Candidates without university degree have to work in a licensed accounting firm at least ten years or have to work as vBP or as tax consultant at least five years in order to enter into WP exam.

ii. Internship

In addition to university degree, they have to get training at least three years. Each of the candidates has to complete at least two years of the three years at a local accounting firm which serves as auditing and has to prepare auditing reports and financial tables.


One year of the internship may be completed with the jobs like:
· Being controller in a large company,

· In his/her own tax auditing office

· Under the supervision of an auditor abroad where entrance conditions are alike Germany
II. ACCOUNTING EDUCATION IN TURKEY
1. Past of Accounting Education in Turkey


Until the profession law of 3568 which was accepted in 1st June of 1989, education process in order to be an accountant was like this:


[image: image1]
Figure 2.1 Professional Education and Introduction to Profession in Past

As seen from the table, in order to be an accountant, it was adequate to be literate. In this period, accountant profession had no standards. The limits of behavioral skills in the duty of the accountant were dependent on some business owners’ tax avoiding. Accountant who provides business owner to pay minimum tax was widely accepted. For this reason, accountant profession received severe injuries on morality in the past. In this period, it was impossible to talk about quality and accreditation. The only thing they did was to make monotonous the charts of accounts.

2. Present of Accountant Profession in Turkey

In Turkey, by the help of Profession Law in June 1989, accounting education system has approached to world standards and was set in order. Formal structure of accounting education and entry to profession is as shown in figures below.


As seen from the figures, people who own the conditions anticipated by the law of 3568 may apply you internship each year in April, August and December. The internship season for Public Accountant Financial Advisor is two years. For Public Accountant, the internship season is 4 years for two-year degree graduates and 6 years for Trade High Schools or Finance Profession High School graduates.
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waiting period, they have right to enter             LICENCE OF PUBLIC ACCOUNTANT
to exam again
Figure 2.2: PA Internships graduated from secondary school
Source: Temel Eğitim ve Staj Merkezi Yayınları:62, “Stajyer El Kitabı”, Ankara 2005,p.212.
PUBLIC ACCOUNTANT INTERNSHIPS FOR TWO-YEAR DEGREE GRADUATES
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Internship Application Period
December                         

                       May


September
           Internship Beginning Periods


January
  Actually Beginning Internship
                                             2 years later


      B Group Internship Interim Period Evaluation
                                             2 years later



C Groups Internship Completion Evaluation

Unsuccessful People by Using Right
After 2-year waiting period, they have right
        
             Successful People PA
to enter to exam again                   

                                                                           LICENCE OF PUBLIC ACCOUNTANT
Figure 2.3: PA Internships graduated from 2-years period
Source: Temel Eğitim ve Staj Merkezi Yayınları:62, “Stajyer El Kitabı”, Ankara 2005,p.213.

PUBLIC ACCOUNTANT FINANCIAL ADVISOR INTERNSHIPS FOR BACHELOR’S GRADUATE
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Figure 2.4: PAFA Internships graduated from bachelor
Source: Temel Eğitim ve Staj Merkezi Yayınları: 62, “Stajyer El Kitabı”, Ankara 2005, p.214.


In the profession law of 3568, the standard of the profession was not put exactly. With profession law, all of the former accountants are integrated to the present system and qualified to the title of “public accountant” without being test for profession attitude skills. On the other hand, with a temporary law, professors in the fields of law, economics, business administration etc. were given the title of “Certified Public Accountant” if they apply. The number of these professors is seriously high. While giving these titles, these people were not tested for accounting behavior skills. Applications like this seem to injure accountancy profession in the near future.

III. STRATEGIES ORIENTED TO IMPROVING SUSTAINABLE CORE COMPETENCES OF INSTITUTIONS THAT GIVE ACCOUNTING EDUCATION IN TURKEY

At the beginning of 21st century, depending on technological improvements, important modifications and improvements occurred in the education of accounting discipline related areas. Besides, as a consequence of globalization and integration with EU, institutions giving accounting education and people graduated from these institutions have to be in consistency with international standards.


Education includes all of the factors under the control of lecturer and the institution. These factors are program structure, course structure and content, teaching and evaluating methods, library and other services, social and physical environment. All of these factors should be compatible with international standards and this situation increases the quality of education.

In our country, in order to accommodate with global accounting education, all of the studies made by IFAC, UNCTAD, EU and IAAER should be taken into account and accounting education should be compatible with these studies. It will provide accounting profession members’ free circulation. UNCTAD model course curriculum program (compatible with IFAC’s education standards) may be evaluated as a starting point for the countries like Turkey who wants to bring profession members’ ability and skills into consonance with global needs. Also, putting international accounting and auditing standards and other accounting subjects to course curriculums will cause harmonization and accreditation to strengthen.


Strategic goal of our country in this area should be to make our national economy competitive and dynamic, oriented to information all around the world. The strategy to be traced in order to achieve this goal is to prepare to transition to information-based economy, to constitute new politics for information society and R&D, to accelerate structural reforms for competition and innovation. In this direction, our country should develop harmonization strategies that will provide accreditation and harmonization of education institutions and graduated people. This will create an important dynamism for increasing our country’s competition.

CONCLUSION

The quality of a country’s education is closely related to that country’s development level. The countries that couldn’t institutionalize economical improvement and democracy live deformity, failure and degeneracy. These negativities also reflect accounting education which is a part of education.

In the international platform, an uneventful accounting education doesn’t exist; because economical development level isn’t same in all countries. One of the most important handicaps is that attempt to transfer accounting education unique to developed countries gives rise to inability at obtaining desirable results in those countries’ accounting education. In Turkey, which is a developing country, accounting education isn’t transferred from a developed country directly; but it was influenced from many developed countries (France, Germany and USA).

Accounting education of a country should be formed by taking into account the country’s internal and external environmental factors and in a form that responds to needs. In this context, in our country, in order to have an accounting education which is consistent with international accounting education standards, the studies made by IFAC, UNCTAD, EU and IAAER should be taken into account and education strategies that will bring accounting education into consonance with these studies should be developed.
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